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DC VOICE Ready Schools Data Dashboard
Trends Over Six Years of the Ready Schools Project 
It is important to note that the number of principals interviewed over the years of the project has varied from a small sample (43) to almost every principal in the system (109). Therefore, the year-to-year comparisons are not equivalent. Nevertheless, analysis of the data allows the community and its leaders to not only recognize the successful improvements, but remain aware of the continued need in certain areas of school readiness.
 
   


Completed staffing is a common issue for principals at the start of the year.  Incomplete staffing can lead to irregular class schedules, larger classrooms, and an added stress on school resources.  While averaging around 50%  hiring over the previous 5 years, 2009 proved to be a highly efficient year for teacher hiring.  (Please note, data was gathered prior to the October Reduction in Force (RIF)).  Eighty-nine percent of the principals responded that their staffing needs were met by the start of the year, a great increase over 2008 and past years (Figure 1).
Related to hired staff, principals reported greater numbers of DCPS-funded art and music teachers and librarians (Figure 2).  Additionally, newly hired instructors in DCPS often receive mentoring during their first year of teaching.  The mentor programs allow new teachers to become acclimated with the school environment, techniques, and DCPS policies.  Thirty-eight percent of the Principals reported the provision of system-assigned mentors and 83% reported school-assigned mentors.  School-assigned mentor programs have remained relatively unchanged over the six years of research, while system-assigned support has seen great fluctuation with a decrease from 2008 to 2009 (Figure 3).
Classroom and school materials are often resources of need at the beginning of each school year.  The Ready Schools Project uncovered the continued on-time distribution of textbooks, computers in the classroom, security equipment, and school repair completion.  Following a dramatic drop in 2005, consistent on-time arrival of textbooks was reported by principals.  In 2009, eighty nine percent of the principals received textbooks on-time for the start of the school year (Figure 4).
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 Classroom technology continued the upward trend recognized since 2006, to 76% of principals reporting that every classroom has functioning computers in 2009 (Figure 5).  Outside of the classrooms, principals were also asked if the budgeted safety and security equipment was in place at the opening of school.
Eighty-seven percent of the principals received their budgeted safety and security equipment to start the year, a slight decrease from the previous year, but continued improvement from its lowest point in 2006 (Figure 6).  In 2009, 85% of the principals reported that some or all of the promised repairs were completed over the summer, an increase over the past few years (Figure 7).
While individually the data can often show lack of support or resources in varying areas, the principals rated the overall effectiveness of systemic support at 4.3 out of 5 (Figure 8).  The findings on overall support are by far the highest DC VOICE uncovered during the Ready School Project’s six years.  The overall support is consistent with increases found in teacher hiring and preparedness, availability of resources, and modernization and repairs of facilities.  Although specific readiness (mentor funding, technology, and repairs) may have areas where improvement is needed, the principals feel that the efforts and supports from DCPS are meeting the desired requests and expectations.
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Teaching Supports:

 
Ward 3 
had the lowest percentage (80%) of principals reporting all required 
textbooks
 in place for the opening of school.

 
Ward 2 
had the lowest percentage (27%) of principals reporting all 
promised repairs
 done; 
Ward 7 
reported the highest response at 61%.

 
Ward 8 
has the lowest percentage (80%) of classrooms with 
functional computers
.
) (
Parent/Community Resource Coordinators (PCRCs):

 
Ward 1 
has the highest percentage (63%) of schools with 
parent/community resource coordinators (PCRCs)
; in addition those Coordinators are all full-time and paid.

 
Ward 3, Ward 5 
and 
Ward 8
 
has the lowest percentages (33%, 36% and 37% respectively) of 
PCRCs
 in their schools.

 
Ward 8 
schools with 
PCRCs
 have the lowest percentage (29%) who are full-time, but the highest percentage (86%), after 
Ward 1
, who are paid. 
) (
Staffing:

 
Ward 4 
had the lowest percentage (69%) of principals reporting completed 
teacher 
hiring
 ;
 
Ward 2 
and 
Ward 5 
reported hiring at 100%.

 
Ward 1 
and 
Ward 7 
reported having a 
music teacher
 in every school.

 
Ward 8
 
has the lowest percentage (79%) of 
librarians
; 
Ward 3
, 
Ward 5
, and 
Ward 7
 
reported 100%.

 
Ward 2 
had the lowest percentage (64%) of principals reporting 
new teacher mentoring support;
 all 
other Wards 
were above 85%. 
) (
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LETTER FROM THE EXECUTIVE DIRECTOR
Dear Neighbor, 
 
For the past six years DC VOICE’s Ready Schools Project has provided system-wide data on D.C. Public Schools (DCPS) readiness and preparedness entering each school year.  The data offers a look at the progression and/or decline in services and resources afforded to D.C. principals at the beginning of the school year in areas such as staffing, textbooks, safety and security, and facilities.  The trends graphs in the first section of this report show what has happened in these basic areas over the past six years.  We hope you are pleased, as are we, to see the progress made, some of it in response to the issues raised each year by the Ready Schools Project.
 
But we need to go deeper in order to realize real reform in our schools that provides high quality education for all students and raises achievement.  This spring the data gathered by community volunteer researchers, followed by a series of community driven conversations, inspired DC VOICE to mount an Education-Reform Campaign.  This campaign centers around 1) transforming neighborhood schools into community centers of learning, 2) establishing parent/community resource coordinators at each school and 3) funding comprehensive professional development for all school staff across the city. 
 
The data gathered this fall on Community schools and Parent Community Resource Coordinators are highlighted in this report.  The principals interviewed reported on the present status of these initiatives, as well as what is needed to make them successful strategies that engage parents and community members in our schools.  Over the next few months we will be continuing the Campaign to fight to bring these initiatives into reality.  Please join us. 									
								Jeff Smith 
 (
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)								Executive Director
					
 
School Climate/Partnership/Community Schools Data
 (
“High visibility of principal and [teachers] always in hallways when not teaching—should know by name; when guests come we say “hello” and we keep security procedures respectful.”
 
)Questions regarding School Climate, Partnerships, and Community Schools were largely open-ended, allowing the principals an opportunity to share information about programs and standards in their specific schools.  Principals listed the programs and/or initiatives that they felt aided the establishment of a positive school climate.  On most accounts, the principals had more than one option to accomplish a positive school climate; each is reflected in the data provided.  The collected information in relation to School Climate, Partnerships, and Community Schools can show the overall atmosphere of a school and its ability to expand opportunities for the students, through partnerships and other supports, beyond the normal classroom setting.
At the focus for School Climate is the positive and welcoming environment created for students.  Data collected shows that 40% of the principals try to create a welcoming environment through positive behavioral incentives for the students.  Principals reported using incentive programs that include, but are not limited to, rewards, purchase credit for the school store, and opportunities to participate in extracurricular activities.  Additionally, 19% of the principals reported establishing programs to discuss expectations with students and 16% of the principals say they work to ensure a friendly staff presence.  Almost 10% of the principals utilized full-service staff, an open door policy with the administration, responsive classrooms, and/or welcoming visuals.  (Figure 9).   (
“High visibility of principal and [teachers] always in hallways when not teaching—should know by name; when guests come we say “hello” and we keep security procedures respectful.”
)



 (
“We don’t want people coming in who don’t benefit the children. If you have a community school you have to have alignment with the daily institutional plan, and need great communication back and forth.”
 
)[image: ]When asked what system support was desired to assist in establishing a positive, welcoming climate, most principals responded that they did not receive a great deal of outside assistance and they preferred the autonomous aspect of establishing school climate.  “We do it on our own”, “the system doesn’t understand [our] needs” and “outside assistance is not provided” are just some of the similar responses with regard to support.  Several principals indicated they feel it’s their job at the local school level.  Similar comments were made when principals were asked what system supports they need to help them build partnerships.   Some system support was reported, but by and large principals said they find and create outside partnerships on their own.
Additionally, if provided with sufficient resources, the principals were asked about their desire to become a community school that is open longer hours and provides multiple community services.  
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[image: ]Sixty-seven percent of the principals answered that they would be interested in establishing a community school.  Figure 10 shows the percentage of principals by ward interested in becoming a Community School. Among the 67% of principals, additional staffing/coordinators (45%), parent/adult education resources (42%), additional funding (32%), health services (29%), and additional programs for kids (29%) were the top needs to be a successful community school (Figure 11). 
 [image: ]
 (
 ““[I’m] happy to be a community school as long as the funding for resources are there and not just at the beginning of the project; possible programming would include day care center, multi-age programs, parent support and training, possibly a dentist on site, food and clothing donation.”
 
)
[image: ][image: ]Overall, principals reported that additional staff and resources are needed in relation to creating and maintaining a welcoming school climate, building outside partnerships, and in the future exploring the possibility of creating Community Schools that would stay open longer hours and provide multiple programming services for students, their families, and the surrounding community. 
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SCHOOL CLIMATE/PARTNERSHIPS/COMMUNITY SCHOOLS
) (
 “We shouldn’t “close down” at 5 pm 
everyday
, we should be open on weekends to serve the community. Before I would advocate, must be convinced will have the personnel to take care of the school, and safety.”
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Parent Involvement/Parent Community Resource Coordinators Data
 (
 “Need incentives for parent involvement. [Need] to be able to use money for events that celebrate diversity, parent outreach (people won’t come unless there’s food).”
 
)Research demonstrates over and over that high parent and community involvement is closely related to high student achievement.   The Ready Schools Project asked principals about the system supports they receive to help with parent, family and guardian involvement, and about the existence of Parent/Community Resource Coordinators who could ensure that parent involvement and community partnerships increase in local schools.
The responses on the question about system supports were similar to those on welcoming climate and building partnerships:  Other than the regional parent resource centers, the principals did not report many outside supports received, but rather see it as part of their own job to involve parents and community in the life of the school.  When asked to provide information about their perceived needs to help increase parent, family, and guardian involvement, principals’ top two responses were additional funding (19% of respondents) and additional staff (14% of respondents).
Among the principals interviewed, only 47% had a Parent/Community Resource Coordinator in place Figure 12 shows the percentage of principals by ward whose schools have Parent/Community Resource Coordinators.  Of the coordinators in place, 52% are full-time.  Overall, 73% of the full and part-time coordinators are paid, while the remaining 27% are school volunteers (Figure 13).


[image: ]The top three most common primary roles of the coordinators (multiple roles exist for most coordinators), as stated by the principals, are to:  conduct parent outreach and be a liaison with parents (50%), create parent and community workshops (38%), and staff the school’s parent center (23%) (Figure 14).
 (
 “I would like to have a Parent Community Resource coordinator if given the budget for one. Would need to be trained person, full time, and someone whose role is determined by school needs, 
who
 is really going to fit the vision and mission of the school.”
 
)Among the principals who lack a current Parent/Community Resource Coordinator, 72% would like to have a staff person in the role.  Of that 72%, 67% of the principals desired a coordinator who could serve as a parent/outreach liaison person and 62% would have the coordinator create parent and community workshops.
Overall, the principals’ responses on Parent/Community Resource Coordinator show a lack of uniformity in the coordinator role and a need for additional funding.  Variance of coordinator roles across schools can be 
 (
PARENT INVOLVEMENT/PARENT COMMUNITY RESOURCE COORDINATORS DATA
 
)

[image: ][image: ]attributed to many influences, including resources and funding.  Additional funding would allow many coordinators to be full-time, as well as increase the ability to hire and establish effectively trained and supported coordinators in all schools.
 



Some creative strategies being used by schools, as reported by principals, to increase parent involvement:
 
a weekly “cup of coffee” with the principal – and 35 parents come every week
a back to school night with student drumming performance, and parent dinner beforehand
teacher-led activities to promote parental involvement
start a new parent group but not necessarily a PTA
work with the regional parent resource center
provide a small stipend for parent partners
twice a month parental training sessions with dinner served
work in partnership with parent involvement non-profits
support the school’s active PTA
designate a staff person such as the assistant principal, social worker or counselors to oversee parent activities
provide a parent center in the school

 (
PARENT INVOLVEMENT/PARENT COMMUNITY RESOURCE COORDINATORS DATA
 
)

 (
Next Steps
 
Feedback Forms 
Form Action Group on: 
Getting Parent/Community Resource Coordinators in all of our schools
Establishing Community Schools
Pledge Cards
Get involved in the 2011 DCPS budget process
December 3
rd
 Fundraiser (Ten-Year Celebration)
November 24
th
 Encore Town Hall with
the
 U.S. Department of Education
6:30pm 
at Luke
 C.  Moore High School
)
 (
DC VOICE
1436 U Street NW, Suite 401
Washington, DC 20009
(202) 986-8535
www.dcvoice.org
)
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Figure 6. Schools with Budgeted Safety and Security Equipmentfor
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Figure 7. Promised Repairs Completed
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Figure 8. Rating of Overall Systemic Support
(1 means Iittle support, 5 means all necessary support)
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Figure 9. Most Commonly Reported Procedures or Programs in Place to Create a
Positive and Welcoming Environment for Students
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Figure 10. Principals Interested in Becoming a Community School, by Ward
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Figure 10. Principals Interested in Becoming a Community School, by Ward
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Figure 11, Most Commonly Desired Supports for Becoming a Community School
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Figure 12. Principals Reporting They Have a Parent and Community Resource
Coordinator, by Ward
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Figure 13. Parent and Community Resource Coordinator Breakdown
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Figure 14. Most Commonly Reported Roles for Parent and
Community Resource Coordinators
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